  ASSESSMENT for COMPOSITION   [REVISED 01.27.2011]                                                                NAME:__________________________________________________     
	OUTCOMES
	Mastered (A-B)
100(82%
	Developing (BC-C) 
81(72%
	Struggling(CD()
71% (
	SCORE

	Melody:

DEMONSTRATE ABILITY TO WRITE A MELODY.  
	Melodic material has shape and meaning.
	Some of the melodic material is sing-able/playable, but the work contains material that requires further study.  
	Melody isn’t sing-able/playable.
	

	SELF-ASSESSMENT/

COMPOSING MELODY:

	Harmony:

DEMONSTRATE ABILITY TO HARMONIZE A MELODY.

	Harmonic progressions make musical sense, are inventive, and demonstrate a process of working—reworking.  (Energy supplied by student)
	Harmonic progressions are adequate (primary chords that were supplied mainly by instructor).
	Harmonic progressions are weak and inconsistent.
	

	SELF-ASSESSMENT/

COMPOSING HARMONY:

	Rhythm and Meter:

DEMONSTRATE ABILITY TO NOTATE RHYTHM INTO A METER.
	Student organized melody/text into a meter.  Text stresses comply with musical stresses. 
	Student established meter, but text stresses didn’t always mesh with musical stresses.  
	Numerous rhythmic/text setting errors that .
	

	SELF-ASSESSMENT/

RHYTHM & METER:

	Form:

DEMONSTRATE ABILITY SHAPE MUSICAL ELEMENTS into a FORMAL PLAN.

 
	Student works with instructor to construct a formal plan.  This collaborative work is consultative.  Student takes advice, but works independently.
	Student is conscious of formal elements, but needs instructor (or another student)  to generate a formal plan for his/her piece.
	Student work is loosely organized.  Formal plan isn’t clear.
	

	SELF-ASSESSMENT/

FINDING FORM:

	Musicianship/articulation:

ARTICULATE MUSICAL INTENTIONS with DYNAMIC and ARTICULATION MARKINGS
	CLEAR musical cues such as dynamics, slurs, and other articulation were added to clarify interpretative intentions of composer. 
	Student added some musical markings, but is still in the process of completing that aspect of the score.
	Little or NO musical markings in the score.
	

	SELF-ASSESSMENT/

ADDING MUSICIANSHIP and ARTICULATION:

	Creative process:

DEMONSTRATE ABILITY TO ENGAGE IN THE CREATIVE PROCESS

	Student explored new ideas, shared them with instructor, and continued to develop his/her composition.
	Student was open to ideas, but had trouble putting IDEAS into a tangible musical format 
	Student was reluctant to explore musical ideas.
	

	SELF-ASSESSMENT/

BEING CREATIVE:

	Time management:

DEMONSTRATE ABILITY TO STAY ON TASK WITH A LONG-TERM PROJECT
	Student completed project in a timely manner, without prodding from instructor.
	Student completed the project, but needed prodding to finish the project.
	Student failed to complete the project.
	

	SELF-ASSESSMENT/ 

TIME MANAGEMENT SKLILLS:

	FINALE/SIBELIUS:

DEMONSTRATE ABILITY TO PRODUCE A MUSICAL SCORE USING MUSIC SOFTWARE
	Student was resourceful in problem-solving and utilized tutorial and HELP options on the software program.
	Student struggled, but was committed to finding solutions to software obstacles.
	Student complained about program without trying to find answers to problems.
	

	SELF-ASSESSMENT/ 

USING MUSIC SOFTWARE:

	Performance-ready SCORE

DEMONSTRATE ABILITY TO PRODUCE A SCORE THAT PERFORMERS CAN READ AND INTERPRET
	Students produced a score that is readable and ready for rehearsal.
	Students produced a score that is more like a DRAFT, void of musical markings.
	Student produced part of a score—something unfit for rehearsal.
	

	SELF-ASSESSMENT/

SCORE PREPARATION:


 PROJECT TITLE:__________________________________________    DATE:_________________    FINAL SCORE:_______ 
	Please insert PROGRAM NOTES (one paragraph) that will be used for our program:


	      PEER MENTORING: DESCRIBE HOW THIS PROJECT ENCOURAGED WORK WITH ONE ANOTHER (or not).  WHAT POSTIVE/NEGATIVE EFFECT DID IT HAVE ON YOUR OWN CREATIVITY?

        Keinänen and Gardner describe peer mentoring as another horizontal style of mentoring.  “Peer mentoring relationships may offer an appropriate ground for development and growth because they usually lack the power imbalance of the more traditional mentoring connections.  The artists get the benefits of mentoring support and guidance without having to surrender to somebody else’s aesthetic prominence and possibly idiosyncratic reality.  Peer mentoring may also amplify the collective power of the generation to influence and change the genre.”[ Goleman, Daniel, Paul Kaufman, and Michael Ray.  The Creative Spirit.  New York: Dutton, 1992, p. 188.]


